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Please Note:  We recommend that you read the Basic Preparation section of the 
Introduction on page xiii before you proceed.  Also, if this lesson seems to con-
tain too much instruction on very simple skills, please read the Hints On Pacing 
segment on page 9 to expedite your progress.  This lesson teaches five letters.  
Depending on the kinds of students you have, you may require anywhere from 
less than one to more than five teaching sessions to complete this work.  The next 
lesson will teach students how to use the five letters to make words.  Certain stu-
dents will easily be able to handle this lesson and the next one in a single session.

Lesson One
The First Five Letters

Hold up Beginning Level Teaching Card 1 or draw a facsimile of Figure 1.1 on 
the board.   If you have the card, use the dialogue on the back; otherwise, read 
aloud or paraphrase the following:

I am going to tell you a story about this letter.  [Point to the letter o.]  This 
letter is a big, round guy, and it makes the sound /o/.  Let’s make the sound 
together loud and long.  (/oooo/)  Good.  Now, let’s say the sound again, 
only this time, please trace your mouth with your finger.  [Students imitate 
you as you form a circle with your mouth, repeat the /o/ sound loud and 
long, and trace the shape of your mouth with your finger.]  This letter is 
round like the shape of your mouth when it is open and you say /o/.

Use the long sound 
of o (/o/ as in load).  
Be sure that students 
hold the sound for 
several seconds at a 
good volume when 
they say it “loud and 
long.”

Figure 1.1
Card 1

Part 1:  The Letter o

Sound-Symbol Correspondence

Summary:  This lesson will cover the five letters, o, a, c, g and t.  It can 
be used either to provide initial instruction of the letters or to review these 
letters as a foundation for working with the first vowel pattern presented in 
Lesson 2.  Students will use a visual clue to associate sound and symbol, 
perform exercises to develop phonemic awareness, and print lowercase 
letter forms for each letter.    

Materials:  For the teacher, Beginning Level Teaching Cards Numbers 
1-5 (optional) and Appendix A for reference.  For each student, photocop-
ies of Cards 2, 4 and 5 (or teacher-made facsimile), photocopies of first
page of Appendix B and pages 1-6 from Beginning Green Workbook A.

Integrals:  1-5
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Point to the picture of the child on the card (or on the board).  Then  ask the 
following three questions:

• Is this child’s mouth open or closed?  (open)
• What is the first sound you hear in the word open?  (/o/)  [You

may need to exaggerate the /o/ sound in open.]
• What sound does this letter make?  [Point to the o at the bottom of

the card]  (/o/)  Let’s hear it loud and long. (/ooooh/)

Next print just the o on the board and, without displaying the picture clue, ask 
your students what sound this letter makes.  Also ask them if they recall the 
picture clue that goes with this sound (the child with the open mouth).  Before 
your teaching period ends, return to this picture at least once, repeat the three 
questions above, and have students trace the o shape on their lips again.  If 
your students struggle to remember the correct sound for o using this clue, you 
will probably want to supplement this lesson with the activities in Lesson 2 of 
Stevenson’s Letters Teacher’s Manual.

Phonemic Awareness

The following two exercises are designed to promote students’ awareness of the 
sounds that comprise words - phonemes.  Before performing these exercises, be 
sure your students understand that a single word is made up of several sounds.  
Also make sure they understand the concepts of beginning, middle and end.  

Exercise 1:  Ask the following questions where /o/ represents the long sound 
of the letter o:

Exercise 2:  Ask the following questions:

1. Do you hear the sound /o/ in the word road?  (yes)  Where do you hear /o/
in road? - at the beginning of the word, in the middle or at the end? 

        (the middle)
2. Do you hear /o/ in over?  (yes)  Where do you hear /o/ in over? - the

beginning, the middle or the end?  (the beginning)
3. Do you hear /o/ in pole?  (yes)  Where do you hear /o/ in pole? - the

beginning, the middle or the end?  (the middle)

1. Do you hear the sound
/o/ in the word boat?  (yes)

2. Do you hear /o/ in
load?  (yes)

3. Do you hear /o/ in
rain?  (no)

4. Do you hear /o/ in
read?  (no)

5. Do you hear /o/ in
open?  (yes)

6. Do you hear /o/ in
desk?  (no)

7. Do you hear /o/ in
coat?  (yes)

8. Do you hear /o/ in
lake?  (no)

Teaching students to 
identify phonemes 
correctly can be 
tricky.  These exer-
cises, along with the 
larger subject of pho-
nemic awareness, are 
discussed in greater 
detail in Appendix A of 
this manual.

Figure 1.1
Card 1

These exercises may 
seem simple, but they 
are important, and 
they can be difficult 
for certain students.
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4. Do you hear /o/ in nail?  (no)
5. Do you hear /o/ in yellow?  (yes)  Where do you hear /o/ in yellow? -

the beginning, the middle or the end?  (the end)
6. Do you hear /o/ in table?  (no)
7. Do you hear /o/ in slow?  (yes)  Where do you hear /o/ in slow? - the

beginning, the middle or the end?  (the end)
8. Do you hear /o/ in close?  (yes)  Where do you hear /o/ in close? - the

beginning, the middle or the end?  (the middle)

Many students who have difficulty learning to read also have difficulty identify-
ing and discriminating the sounds that make up words.  If the relatively simple 
phonemic awareness activities given in this manual do not seem to be adequate 
to improve your students’ auditory processing, you should supplement the letter 
work here with Stevenson’s Letters Teacher’s Manual. 

Printing the letter o

The following activity is designed to help students print o starting in the right 
place and going in the correct direction to help avoid reversing other letters 
later.  If you are confident that your students print properly, you can simply have 
them print o on Line 1 of Appendix B now and omit the rest of this activity. 

The House Model:  On a chalkboard or whiteboard, draw a picture like the one 
in Figure 1.2.  (Omit the letters, which are only for your reference.)  While re-
ferring to the house model on the board, repeat or paraphrase the following:

This house is going to help you learn how to print.  This is the floor of our 
house.  [Point to Line A.]  This is the ceiling.  [Point to Line B.]  This is 
the roof [point to Line C], and down here [point to area D] is the cellar or 
basement.  Some of our letters will begin at the roof, and some will begin 
between the floor and the ceiling.  Some of our letters will go through the 
ceiling to the roof and some may even fall downstairs into the basement.  

Pass out copies of Appendix B (lines with houses and letters).  Make sure each 
student has a sharpened standard sized pencil and say the following:

Look at the house on Line 1 with the letter that makes the /o/ sound in it.  
Point with your pencil to the floor of the house.  Now put your pencil on 
the ceiling ... the roof ... and the basement.  You will work more with these 
houses as you learn to print.

Direct students’ attention to the first dot in the first empty house.  Teach this 
section to the right-handed students while the left-handed students are focused 
on another activity.  Then read aloud or paraphrase the following:

Everybody put your pencil on the dot and put your other hand on the paper 
at the top corner  [Demonstrate holding the paper with your left hand at the 

Printing is difficult 
for many students for 
many reasons.  Les-
sons One and Two of 
Stevenson’s Letters 
Teacher’s Manual give 
more detail about 
resolving spatial, 
directional and fine 
motor problems.  That 
book uses a help-
ful clue called “Nosy 
Ned” and provides an 
appendix for making 
a printing place mat.  
If your students need  
help learning to print 
well, supplement the 
instruction in this 
book with that manual 
and with Stevenson’s 
Letters Printing Work-
book.   

Figure 1.2
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top left hand corner].  Pull the top of your paper just slightly towards you so 
that the bottom corner of the paper is pointing at your tummy.  We are going 
to make a circle, and I am going to teach you how to remember in which 
direction to go.  Pull your pencil up and over towards your hand and say 
“Hi, hand,” hit the ceiling, then swing down to bump on the floor and then 
close it up right back at the dot where you started. [Be sure to demonstrate 
as you direct students to make the circle.]   As you know, this is a circle, but 
this is also the letter o that we have been talking about.

Repeat the preceding dialogue with the left-handed students, replacing “Hi, 
hand” with “Bye, hand,” and be sure that they hold their paper at the upper 
right hand corner with their right hand, and tilt the paper towards the left.

Have students practice making several o’s on Line 1 of Appendix B.  When you 
feel students are comfortable printing o, complete the workbook page below 
(optional) and then move on to Part 2 of this lesson.

Page 1 of Beginning Green Workbook A contains practice for 
the letter o.  If you feel your students do not need this prac-
tice, omit this page.  If you feel students need more practice, 

use Stevenson’s Letters Printing Workbook or Stevenson’s Supplementary Letter 
Worksheets for Integral 1.  Lesson 1 of Stevenson’s Letters Teacher’s Manual 
and Printing Workbook contain an additional set of activities (“Nosy Ned”) spe-
cifically designed to help students with spatial and directional problems.  With 
such students you may even need to repeat that activity regularly.     

 Part 2:  The Letter a 

In Part 2, you will be teaching sound-symbol correspondence, phonemic aware-
ness and printing for the letter a.  In the future, these three skills will be covered 
for each letter, but they will be combined in a single section.

Hold up Beginning Level Teaching Card 2 or draw a facsimile of Figure 1.4. 
Also pass out a photocopy of the card or drawing to each student.  Then read or 
paraphrase the following:

This letter [point to a below the picture] is a big, round guy who leans on a 
stick.  He likes to makes the sound /a/.  Let’s make this sound loud and long.   
(/aaa/)  See this letter in the acorn.  [Exaggerate the /a/ sound in acorn.]  He 
leans on a stick.  [Point to the line part of a.]  Take your picture and trace the 
round part of the letter with your finger.  Now trace the stick part.

Next ask the following three questions while referring to the card:

• What is this a picture of ?  (an acorn)
• What is the first sound you hear in the word acorn?  (/a/)  [You Figure 1.4

Card 2   

The number of work-
book pages you 
choose will have an 
important impact on 
how fast and how 
effectively you move 
through this manual.  
Please read the Pac-
ing and Modifications 
sections at the end of 
this lesson if you need 
guidance in this area.    

Figure 1.3

You might need to 
teach some students 
what an acorn is 
before you begin this 
section.
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may need to exaggerate the /a/ sound in acorn.]
• What sound does this letter make?  (/a/)

Then put down the picture clue, print a on the board and ask your students again 
what sound this letter makes.  Before your teaching period ends, return to this 
picture at least once and repeat the three questions above. 

Next use the list of words below to perform Phonemic Awareness Exercise 1 
(see page 2),  replacing the long /o/ sound of o with the long /a/ sound of a, as 
in rain (e.g., “Do you hear /a/ in rain?” ). The students’ answers are given in 
parentheses below.

1. rain (yes) 2.  plane (yes) 3.  coat (no) 4.  lane (yes)
5. bee (no) 6.  cane (yes) 7.  pain (yes) 8.  loan (no)

Use the list below for Phonemic Awareness Exercise 2, replacing the long /o/ 
sound of o with the long /a/ sound of a, as in rain.  (e.g., Do you hear /a/ in rain?  
(yes)  Where do you hear /a/ in rain, in the beginning, middle or end?)   

1. rain (mid.)  2.  boat (no)    3.  name (mid.)  4.  apron (beg.)
5. soap (no)   6.  today (end) 7.  April (beg.)   8.  pail (mid.)

Now tell students you want them to print the letter that likes to make the /a/ 
sound.  Pass out copies of Appendix B, make sure all students have a sharpened 
standard sized pencil, and draw their attention to Line 2.  While demonstrating 
on the board, read aloud or paraphrase the following:

As we just learned, the letter that makes the /a/ sound is a round guy who 
leans on a stick.  Let’s print the letter.  Where do we begin?  (on the dot)  
Very good.  We are going to do the same thing we did to make o, curve up 
and over to hit the ceiling, say “Hi” [or “Bye” for lefties] to your hand, and 
then down to bump on the floor and back up to the dot where you started. 
This time, do not lift your pencils off the paper.  Keep your pencil on the 
paper and move it up a tiny, tiny bit.  Then pull the pencil down to the floor 
to make a straight line stick for a to lean on.  Don’t let the stick go too high, 
make sure it only bumps the ceiling. We don’t want to make a hole in the 
ceiling.  Good job.  This is the letter that says /a/.

After teaching the printing of letter a, return to o and review Teaching Card 1.  
Put down both cards, print both a and o on the board and make sure students 
can identify the correct sound for each symbol.  If necessary, supplement with 
the additional activities in Stevenson’s Letters Teacher’s Manual.

Page 2 of Beginning Green Workbook A contains practice for 
the letter a.  If you feel your students do not need the practice, 
omit the page.  If you feel students need even more practice, 

use Stevenson’s Letters Printing Workbook or Stevenson’s Supplementary Let-
ter Worksheets for Integral 2.

Please do not move 
on to Part 3 until you 
feel that students have 
mastered Parts 1 & 2.

Figure 1.5

a

a   o

Also ask students if 
they recall the picture 
clue  that goes with 
the sound (the acorn). 
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Part 3:  The Letter c

Hold up Beginning Teaching Card 3 or recreate Figure 1.6.  Also, pass out cop-
ies for each student.  Repeat or paraphrase the following, or use the dialogue on 
the back of the card:

There is a letter in this child’s mouth.  [Point to c.]  Trace the letter you see 
in the child’s mouth on your papers.  The letter looks like this cup.  [Point 
to the cup.]  I wonder how a cup could get into this child’s mouth.  [Exag-
gerate the hard /c/ sound as you say cup.]  This letter makes the same sound 
we hear at the beginning of the word cup.  Say this sound with me - /c/.  Do 
you think the child likes the cup in his mouth?  (no)  Let’s pretend we are 
coughing a cup out of our mouths.  (/cccccccc/)  Do you feel the /c/ sound 
up in the front of your mouth where the cup would be?  You do not feel the 
sound down in your throat.

For additional tactile-kinesthetic reinforcement, have students trace the shape 
of c on their mouths and cheeks as they repeat “coughing” the /c/ sound.  Then 
ask the following questions while referring to the card:

• What is stuck in this child’s mouth?  (a cup)
• What is the first sound you hear in the word cup?  (/c/)  [Exag-

                gerate the /c/ sound when saying cup.]
• What sound does this letter make?  (/c/)

Next use the list of words below to perform Phonemic Awareness Exercise 1 
(e.g., “Do you hear /c/ in catch?” etc.  See Appendix A. )

1. catch (yes) 2. water (no)      3.  coat (yes)     4.  music (no)
5. jacket (yes)       6.  door (no)       7.  cage (yes)     8.  floor (no)

Use the list of words below to perform Phonemic Awareness Exercise 2 (e.g. 
“Do you hear /c/ in cape?  (yes)  Where do you hear /c/ in cape, in the beginning, 
middle or end?”)

1. cape (beg.)   2.  bacon (mid.)     3.  June (no) 4. magic (end)
5. shelf (no)     6.  careful (beg.)    7.  country (beg.)  8.  suitcase (mid.)

Now tell students that you want them to print the letter that likes to make the /c/ 
sound.  Pass out copies of Appendix B and have students follow along on Line 
3 as you demonstrate on the board.  Repeat or paraphrase the following:

The letter that makes the /c/ sound is going to start in the same place that o 
and a started.  Put your pencils on that spot, go in the same direction as you 
did before.  Bump his head on the ceiling, sit him on the floor, but do not 
close him up because he has to cough a cup out of his mouth.  Just curl up a 
little bit more.  Good.  

Figure 1.7

Before your teaching 
period ends, return 
to the picture at least 
once and repeat these 
three questions.

Figure 1.6
Card 3

Students who need 
additional help with   
printing should use 
Stevenson’s Letters 
Printing Workbook.   
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As you have learned, the sound this letter makes is /c/.  This letter also has 
a name, which you might already know.  It’s name is c.  Let’s print some 
more c’s on this line.

Before your teaching session ends, briefly review Teaching Cards 1 and 2 to 
make sure students recall the correct sounds for letters o and a.  Then put down 
your cards, print c, a and o on the board, and make sure students can retrieve the 
sounds for all three letters.  See if they can also recall the picture clue that went 
with each letter (the cup in the mouth, the acorn, the open mouth).        

Beginning Green Workbook A Page 3 provides reinforcement  
for letter c.   

Part 4:  The Letter g

Hold up Beginning Level Teaching Card 4 or duplicate Figure 1.8 for students 
to see.  You will also need to have the letter c illustration available as well, for 
you will need to refer to that card during your explanation also.  Repeat or para-
phrase the following dialogue:

There is a letter in this woman’s glasses.  [Point to g.]  On your papers trace 
the letter with your fingers.  This letter makes the /g/ sound.  The tail on this 
letter [point to the hook on g] pulls the sound way down in our throats to 
make us say /g/.  [Exaggerate the /g/ sound.]  Put your hands on your throat  
and make the /g/ sound several times.  (/g/ /g/ /g/)

The /g/ sound is not like the /c/ sound in this picture.  [Hold up the letter c 
clue.]  The /c/ sound in cup is made up in the mouth.  The letter that makes 
the /g/ sound [hold up the g clue] is way down in the throat.  [Point to your 
neck in the Adam’s Apple area.]  Can you say the /g/ sound with me?  (/g/)

Ask the following questions while referring to the card:

• What is the woman wearing?  (glasses)
• What is the first sound you hear in g-g-glasses?  (/g/)
• What sound does this letter make?  (/g/)

Next use the following list to perform Phonemic Awareness Exercise 1:

1. gone (yes)      2.  brag (yes)      3.  fist (no)      4.  juggle (yes)
5. wet (no) 6. guilty (yes)    7.  tall (no)      8.  drag (yes)

Then use the list of words below to perform Phonemic Awareness Exercise 2:

1. game (beg.)      2.  shop (no)    3.  bigger (mid.)    4.  lazy (no)
5. goat (beg.) 6. rag (end)     7.  wiggle (mid.)   8.  gopher (beg.)

Figure 1.8
Card 4 

c   a   o

Before your teaching 
period ends, return 
to the picture at least 
once and repeat these 
three questions.

Students can easily  
confuse letter names 
and letter sounds.  
Please read the last 
section of Appendix A 
if this occurs.
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 Now tell students that you want them to print the letter that likes to make the /g/ 
sound.  Pass out copies of Appendix B, draw students attention to  Line 4, and 
have them follow along as you demonstrate.  Repeat or paraphrase:

We are going to learn how to print the letter that makes the /g/ sound.  Start 
making this letter where you started o, a and c.  Which way do we go?  (up 
and over to say “Hi” [or “Bye”] to my hand.)  Bump his head on the ceiling, 
sit him on the floor and close him up.  Then when the circle is finished, pull 
a straight line down to the cellar through the floor line.  Then the tail curls 
over to say “Hi, hand” [or “Bye, hand” for left-handers].  This makes the 
sound /g/, but its name is g.  Let’s make a few more g’s on your line.  

Briefly review Teaching Cards 1, 2 and 3 to make sure students recall the cor-
rect sounds for letters o, a and c.  Then put down the cards, print a, g, c and o 
on the board and ask students the sounds of each letter and the picture clue that 
went with it.  Return to cards as necessary.  For students who are struggling to 
learn these letters, supplement with Stevenson’ s Letters Teacher’s Manual.

Use page 4 of Beginning Green Workbook A to reinforce letter 
g, and page 5 to help with the discrimination of /c/ and /g/.  

Part Five:  The Letter t

Hold up Beginning Level Teaching Card 5 or recreate Figure 1.10.  Also pass 
out copies to each student.  Read from the back of the card or the following: 

This is a picture of a turtle.  The sound of the letter that begins the word 
turtle is /t/ and it tickles the lips.  There is a letter on the turtle that makes 
the tickle sound /t/.

Please hold your lips in a straight line just like the mouth in this picture.  
[Point to the face in the illustration without the finger in front of it.]  Now, 
put your finger on your lips to make the letter you see on the turtle.  [Point 
to the face with the finger in front of it.]  Please say the /t/ sound.  Feel how 
it tickles your lips.  (/t/)

Next ask the following questions while referring to the illustration:

• What animal is in this picture?  (turtle)
• What is the first sound you hear in turtle?  (/t/)
• What sound does this letter make?  (/t/)

Next use the list of words below to perform Phonemic Awareness Exercise 1:

1. time (yes)   2.  big (no)    3.  hit (yes)   4.  wait (yes)
5. tall (yes)     6.  horse (no)    7.  table (yes)  8.  cone (no)

Figure 1.9

a  g  c  o

Figure 1.10
Card 5

Students can easily  
confuse letter names 
and letter sounds.  
Please read the last 
section of Appendix A 
if this occurs.
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Figure 1.11

Use the list of words below to perform Phonemic Awareness Exercise 2:

1. tail (beg.) 2. water (mid.)     3.  cat (end) 4. rug (no)
5. kitten (mid.)     6.  bright (end)      7.  town (beg.)    8.  toad (beg.)

Now tell students that you want them to print the letter that likes to make the /t/ 
sound.  Pass out copies of Appendix B, make sure all students have a sharpened 
standard sized pencil, and draw their attention to Line 5.  While demonstrating 
on the board, repeat or paraphrase the following:

We are now going to learn how to print the letter that makes the /t/ sound.  
We are going to start collecting some tall letters.  This letter is a tall guy who 
likes to reach as tall as the roof.  Put your pencil on the roof line, go straight 
down to the floor.  Then pick up your pencil.  We are going to cross this line 
between the ceiling and the roof, like this.  [Cross the t from left to right to 
demonstrate.]  Good job!  The name of this letter is t.  He is the first guy in 
your tall letter collection.

Briefly review Teaching Cards 1-4 to make sure students recall the correct 
sounds for letters o, a, c and g.  Then put down the cards and print c, t, g, o and 
a on the board and make sure students can retrieve the sounds for each letter.  
If, at this point, students are easily overloaded and begin to confuse the letters, 
you should slowly review each card.  You should also consider supplementing 
your instruction with the “Additional Activities” sections in Stevenson’s Letters 
Teaching Manual.

Page 6 of Beginning Green Workbook A provides reinforcement 
for letter t.  

c  t  g  o  a 

Hints on Pacing The purpose of this lesson is to make 
sure students have a firm foundation.  
How long it takes to cover this material 

will depend on your students’ ages and on their learning strengths and weak-
nesses.  The time will range from less than a single teaching session to five 
weeks of instruction and reinforcement (supplementing with Stevenson’s Let-
ters).  Most of the teachers using this book will need only a session or two for 
this lesson, but to gain a fuller understanding of the possibilities, read on.

• The fastest and easiest way to teach this lesson is to read the back of the
first five Beginning Level Teaching Cards and follow the instructions on
the back.  After using the letter clue (the picture) on the card, ask students
to print the letter and then complete the Phonemic Awareness exercis-
es listed as “Additional Activities” and described in Appendix A of the
Cards.  You can probably complete this instruction in fifteen or twenty
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minutes with a small group.  Then you can proceed directly to Lesson 
Two and teach the sound of the first vowel pattern and the reading of two 
words.  (For Lesson Two you should use both the manual and cards, not 
just the cards.)  However, this approach should only be used with students 
who have already been taught letters.  They need to be able to print letters 
without reversals, and they cannot be confused by similar letter sounds.  If 
they have problems with reversals or auditory discrimination, you should 
read Lesson One, including the margin notes, and take whatever time is 
necessary to make sure students overcome any confusion.

• Preschool or Kindergarten students who are just beginning to learn let-
ters will require the most time to finish this lesson - about three to five
weeks.  In fact, you might prefer to start teaching such students by using
Stevenson’s Letters Teacher’s Manual and postponing this manual until
pupils have worked with letters for several months.

• Beginning readers who have had some previous instruction with letters
(e.g., first graders) will probably require one or two teaching sessions for
you to make sure they recognize these first five letters, produce the correct
sounds and write the symbols correctly.  If these students also have learn-
ing difficulties, they may require several more sessions of instruction and
reinforcement.  Please do not proceed to Lesson Two until students can
produce all the letter sounds in Lesson One with consistent accuracy.

• Students who have already been through first and/or second grade before
they were put into the Stevenson Program will probably complete this les-
son easily and may well be able to manage Lesson Two during the same
teaching session.  Although it may seem easy, this lesson is still important.
Many students will want to produce the short sound for o and a, while the
Stevenson Program begins with long vowel sounds.  Some students will
also tend to use the soft sound of c and g.  This lesson is foundational
(please read the Commentary in this lesson) and should be not be omit-
ted.  Although some of your students might already have mastered most
consonant sounds, many students will still struggle with a few consonant
sounds as well as vowel sounds, so it is essential that you resolve any
confusion you encounter.

• A few students with serious learning disabilities will struggle with basic
consonants sounds even into third and fourth grade, and beyond.  If you
have just started to use the Stevenson Program with such students, be
patient and allow extra time.  The association clues will work.  If you are
teaching students who are developmentally delayed, you can expect to
require more time, perhaps much more time, depending on the degree of
cognitive impairment involved.
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In most cases, the modifications you 
will make to the Stevenson Program 
will simply involve changing the pacing 
of the lessons and the emphasis you place on individual exercises or activities.  
The Hint on Pacing section (see above) in each lesson describes variations in 
the amount of time spent with various students.  Occasionally this Modifica-
tions section will suggest emphasizing different skills with different kinds of 
students, but most matters of emphasis will usually be left to you, the teacher, 
since you know your individual students.  For example, you may know that 
some students require considerable work on phonemic awareness, so you will 
want to spend more time on those exercises and repeat them several times.  Oth-
er students may be able to do such exercises quite easily, but will need consider-
able practice printing.  The major way in which you will vary the emphasis you 
place on particular skills is by increasing or decreasing the number of focused 
repetitions and the number of reinforcement activities.  

In later lessons, the reinforcement activities in the workbook will sometimes 
seem excessive and you may omit certain workbook pages if you are confident 
that students do not need the related practice.  However, you should always 
make sure that students can perform a given skill (e.g., printing o) before skip-
ping a particular activity.  In rare cases, you will feel that the workbook does 
not contain enough practice pages.  In such a situation, you may call Stevenson 
Learning Skills at 1-800-343-1211 and request a list of Draft Materials.  We 
have numerous reproducible worksheets not included in our regular catalogue.

One important modification involves printing.   You might have students who 
are physically challenged, and they simply do not have the fine motor ability 
required to print.  Therefore, when this manual says “Now tell students you 
want them to print the letter that likes to make the /c/ sound [or /a/, /g/, /t/, or 
/o/ sound],” you have to provide an alternative way for them to identify the cor-
rect visual symbol for the sound you give.  There are two relatively easy things 
you can do.  First, you can provide cards or tiles with the lower case letters on 
them.  Place three to six letters in front of the student.  Ask the student to pick 
up or point to (whichever is more appropriate for his or her physical abilities) 
the letter which makes the sound you say.  Change the letter selection from time 
to time.  Second, you can have the student use a keyboard.  Standard keyboards 
use capital letters.  Most of your beginning or learning disabled students will 
do better if you cover the keys with small stickers with the lower case forms 
printed on them.  Keyboarding practice, of course, is valuable for all students 
today.  You will find various keyboarding exercises in future lessons.

Modifications
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For primary reinforcement activities, 
you should use the workbook pages list-
ed next to the WB symbol in this and 
future lessons.  However, in some later lessons we will also give suggestions for 
other activities that will reinforce the skill covered in that lesson.  At this point 
the best source for additional reinforcement is Stevenson’s Letters Teacher’s 
Manual.  Each lesson in that book contains an Activities section that lists a va-
riety of fun, hands-on things to do.

Although the main emphasis in this 
manual will be reading words, sentenc-
es, paragraphs and stories, the accurate 

identification of letter sounds is absolutely crucial to the accurate decoding of 
words, which in turn is essential to reading with comprehension.  Similarly, 
adequate phonemic awareness is an essential prerequisite to correct spelling 
and writing, while also improving reading skill.  Therefore, the early lessons 
in this manual require you to teach individual letters to ensure that such a solid 
foundation is in place.  The reading of words will begin in the next lesson, even 
before all the letters are covered.  If students know letters, covering them in this 
manual will be a review activity which should move quickly.  Even students 
with some reading skill, however,  may stumble over particular letters (b and d 
being the most problematic), so the earlier lessons in this book will make sure 
that each student has had the opportunity to resolve whatever residual letter 
confusion they may have. 

Commentary

Additional
 Reinforcement
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Lesson One - Outline
The First Five Letters 

Objectives:  Student will connect the sounds and symbols of letters o, a, c, g, and t, discrimi-
nate the sounds of these letters in words, and print the letters with correct orientation.

Materials:  

For teacher
• Beginning Level Teaching Cards Numbers 1-5
• Appendix A for reference

For student
• Photocopies of front of Teaching Cards 2, 4 and 5
• Copy of first page of Appendix B
• Pages 1-6 from Beginning Green Workbook A

Part 1:  The Letter o  

Follow directives on back of Card 1 to teach the sound-symbol association of the letter o us-
ing the mnemonic clue.

Have students discriminate /o/ by performing Phonemic Awareness Exercises 1 and 2 with 
the following word lists:

Exercise 1:  boat, load, rain, read, open, desk, coat, lake   
Exercise 2:  road, over, pole, nail, yellow, table, slow, close

Have students print letter o on the first line of Appendix B.  If necessary, follow directives on 
pages 3 and 4 to establish correct letter formation . 

Page 1 of Beginning Green Workbook A.

PA

Please Note:  This outline is designed to assist you with lesson plans.  If you are using the Steven-
son Program for the first time and you have not received training, you must read the full lesson to 
assure that you correctly implement the unusual teaching techniques and special clues.  Only then 
should you try to follow the outline.  If you are very familiar with Stevenson strategies and materi-
als, you might find that this outline can act as your primary lesson guide.  Please, however, refer to 
the full lesson as soon as your students show any signs of struggling.  The full lesson contains nu-
merous suggestions and exact dialogue that address specific learning issues.  An icon key is given 
at the end of this outline.  You should begin each new day of instruction with a warm-up review of 
the previous day’s work.  However, that activity is often assumed and has not been given an icon.   

C
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Part 2:  The Letter a 

Follow directives on back of Card 2 to teach the sound-symbol association of the letter a us-
ing the mnemonic clue.

Have students discriminate /a/ by performing Phonemic Awareness Exercises 1 and 2 with 
the following word lists:

Exercise 1:  rain, plane, coat, lane, bee, cane, pain, loan   
Exercise 2:  rain, boat, name, apron, soap, today, April, pail

Have students print letter a on the second line of Appendix B.  If necessary, follow directives 
on page 5 to establish correct letter formation. 

 Page 2 of Beginning Green Workbook A.

Part 3:  The Letter c 

Follow directives on back of Card 3 to teach the sound-symbol association of the letter c us-
ing the mnemonic clue.

Have students discriminate /c/ by performing Phonemic Awareness Exercises 1 and 2 with 
the following word lists:

Exercise 1:  catch, water, coat, music, jacket, door, cage, floor   
Exercise 2:  cape, bacon, June, magic, shelf, careful, country, suitcase

Have students print letter c on the third line of Appendix B.  If necessary, to establish correct 
letter formation, follow directives on pages 6 and 7.

Page 3 of Beginning Green Workbook A.

Part 4:  The Letter g 

Follow directives on back of Card 4 to teach the sound-symbol association of the letter g.  

Have students discriminate /g/ by performing Phonemic Awareness Exercises 1 and 2 with 
the following word lists:

Exercise 1:  gone, brag, fist, juggle, wet, guilty, tall, drag   
Exercise 2:  game, shop, bigger, lazy, goat, rag, wiggle, gopher

 Lesson One Outline - Continued 

PA

C

PA

C

C

PA
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Have students print letter g on the first line of Appendix B.  If necessary, follow directives on 
page 8 to establish correct letter formation.

Pages 4 and 5 of  Beginning Green Workbook A.

Part 5:  The Letter t 

Follow directives on back of Card 5 to teach the sound-symbol association of the letter t.  

Have students discriminate /t/ by performing Phonemic Awareness Exercises 1 and 2 with 
the following word lists:

Exercise 1:  time, big, hit, wait, tall, horse, table, cone   
Exercise 2:  tail, water, cat, rug, kitten, bright, town, toad 

Have students print letter t on the first line of Appendix B.  If necessary, follow directives on 
page 8 to establish correct letter formation .

Page 6 of  Beginning Green Workbook A.

 Lesson One Outline - Continued 

C
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C
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=  Use Teaching Card

= Phonemic Awareness

= Student prints letters or words

Icon Key

= Beginning Green Workbook Pages
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